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In activity 3 -introduced by a student, the audience were encouraged to imagine scenarios
(such as being on board a coronavirus cruise ship, at a restaurant, on a dinghy) and using only
one word people were then invited to join the scene. People let their imaginations take hold
and props and costumes were used, participants found ways to communicate that relied more
on intonation, eye contact and gesture than language. Although it wasn’t always easy to follow
these scenes, which lacked a guiding narrative and were frequently quite surreal, participants
were fully engaged in them and there was a sense of great enjoyment and fun. As the evening
continued, the audience became increasingly involved and | was struck by the generous space
that had been created by the Generation 3 workshop members and the uninhibited enthusiasm
with which audience members participated.

Activity 4 used music to prompt improvised scenarios and people made ample use of
costumes. Finally, ‘presence in silence’ involved two older women standing in silence on the
stage before being joined by others (workshop members and audience alike). Following the
activity that the previous exercises had entailed - their movement and noise, this silence was
powerful. The steady gaze of one older woman in particular was confronting and also moving.
As people gathered and sat, stood, leant on each other in silence - this vision of a markedly
diverse group of people separately together creating a space, seemed a fitting finale to the
Generations 3 project.
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Overall thoughts about workshops & sharing event and how they work:

» Flexible Framework: The workshops were evidently carefully structured - each had been
planned in sessions earlier in the week, taking into account the comments from previous
workshops. In addition, the role of refreshments at the beginning and half way through provided
a shape to the session and also an opportunity for relaxed interactions between the students
and older participants - helping to cohere the group. There was a pace and direction to each
session - a sense of onward movement in which one game or exercise would follow the next.
However, within this quite tight framework there was also a sense of time, participants were not
hurried and games could play themselves out. There was consequently an important sense of
leisure leading to a feeling that creative exploration could take place, as no particular endpoint
or goal was in sight. This was mirrored in the sharing event, which had a clearly defined and
planned structure. For instance, specific exercises had been chosen and decisions made about
which students / participants would lead these. However, this was a flexible framework, the
exercises were not rushed, audience members were invited to participate and therefore the
event itself had an unpredictable quality.

+ Reflexive Questioning: One of the refreshing and novel aspects of Generations 3 workshops
attended was that questioning was conspicuously encouraged (no-one was ever silenced when
they expressed doubt). The structure of the workshops involved regular reflective sessions
following each exercise and at the end of the session. In this way, a reflexivity about the
processes and the ability to express hesitancy was nurtured. This was one of the central strands
of the model that has been created by the Generations 3 team and | think has enabled the
students and also the older people to take creative risks and to risk themselves. Indeed, this
sense of safe risk taking pervaded both workshops.

» Improvisation & play: The importance of improvisation (the yes and ethos) and closely
associated with this - play, was evident throughout the two workshops (NB* observations on
31st January workshop). As noted elsewhere (Zeilig et al, 2018) improvisation can be broadly
understood as a means of using bodies, space, imagination, objects and instruments in response
to the immediate stimuli of one’s environment, without preconceptions (Frost and Yarrow, 2016,
p. xv). The central role of improvisation as allowing in the moment creation, was clear for all
the participants (students and older people alike). In addition, the improvisatory nature of the
workshops created a failure free environment that was experienced as enabling. The use of a
variety of eclectic objects and costumes gave the participants licence to play within the
framework of specific games such as ‘the object game’ and role play. This prompted an infectious
playfulness and encouraged the participants’ self-expression. Indeed, playfulness was a
hallmark of the workshops and also the sharing event. Playing and a sense of play also gives a
certain liberation to most people which alsoencouraged humour and laughter. The freedom
involved in improvisation was succinctly outlined by Stephen (an older participant) during the
shared event: ‘You're allowed to break the rules even when you’re hardly given any!’

» The role of games: In addition, the games (and the playing they stimulated) helped create
a certain equality - this is because the game provides a framework and structure for
interacting that is not based on age, gender, occupation or experience. The fundamental
importance of game-playing was outlined by Dutch historian Johan Huizinga who viewed
games as an essential aspect of life. As long ago as 1938, he observed that, next to “homo
faber” (man the maker), there is also the concept of “homo ludens” (man the player). Further,
Huizinga states that play is an important meaning-making activity. The Generations 3
workshops, which are based on games and play therefore present a unique experience where
participants can engage in a free and meaningful activity, carried out for its own sake -
without any extrinsic or instrumental purpose, which is spatially and temporally separated
from the demands of everyday life.

» Fun: Linked to improvisation and play - the workshops were clearly fun for all involved, an
opportunity to shed mundane concerns and engage imaginatively in the moment and also to
do something different. As Francesca urged the group (during the warm up for the Sharing
Event) ‘have fun and be brave. The Generations 3 project provided a rare opportunity for all
involved to prioritise fun and this in turn created a relaxed, open atmosphere where
participants and students alike felt able to share experiences and learn from one another.
Both students and older participants were clearly enthusiastic about engaging with different
generations and the insights that this has led to.

+ Collaborative creativity: The Generations 3 workshops generated a collaborative creativity
between older participants and students. As noted by the older woman quoted above
(workshop on 21st February), the workshops were experienced as stimulating and as a means
of developing personal creativity. In line with Tronick’s (2003) thesis the workshops
facilitated co-creativity as evidenced in the relationships that were generated between all
participants:

‘Co-creativity implies neither a set of steps nor an end state. Rather, it implies that
when two individuals mutually engage in a communicative exchange, how they will be
together, their dynamics and direction are unknown and can only emerge from their
mutual regulation. (Tronick, 2003:476).

This emphasis on the unknown also led to an honesty and authenticity of interaction.
¢ Intergenerational connections: Perhaps the most important (and essentially
unquantifiable) aspect of the participative and co-creative arts is that they can encourage

people to connect: with the art, the moment, with other people and above all with
themselves?
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As explicated by Buber (1923) perhaps art allows and encourages ‘I-thou’ relationships*; this
was certainly evident throughout the Generations 3 workshops that | attended, in which older
participants and students alike were inspired to draw on their own resources and past
experiences - thus connecting with themselves and simultaneously with others. In addition, as
a result of their improvisatory character (and closely linked with this the emphasis on games,
playing and fun) and also reflexive questioning, the workshops were responsive and reactive.
They were therefore able to encourage intergenerational interactions. This was facilitated by
the sharing of personal stories in some of the exercises, the gentle encouragement given to one
another during the games and the respect with which everyone listened to and played with one
another. The participants, especially the students, came to realise how much they have in
common and several older participants mentioned how much they enjoyed witnessing students
gain in confidence. The intergenerational nature of the project was emphasised during the
sharing event, when activities were equally introduced by older participants and students.

+ Community: Associated with connection, the workshops generated a sense of community and
belonging amongst all participants. Everyone present seemed to evince a real pride in being
part of the workshop and were committed to the project. As noted by one of the students
(during the 21st Feb workshop p.6) this was an event ‘she couldn’t miss’ This was clearly an
intergenerational community, in which people were mutually learning from one another - for
instance: the student who to her great surprise learnt about technology from an older woman.
The workshops were characterised by an inclusivity, a sense that nobody can do anything that
is ‘wrong’ and the ‘yes and’ ethos which helped to create a safe space enabling creative sharing.
The creation of a safe space was facilitated at the Sharing Event by the warm up exercises led
by Francesca, who stressed that above all ‘we’re safe in this space!’.

Observations from the Interviews

Students

Two students were interviewed, using a dialogic approach ensuring that the interviews were as
conversational as possible and guided by the students’ remarks and observations. The few
predetermined questions focused on the students’ perceptions of the workshops and more
specifically their experiences of improvisation with older people. Both students were women
and MA students on the PDP course. Each interview started with obtaining full consent from the
students and assuring them that they could have a copy of the ensuing report. The first
interview lasted 21 minutes and the second 33 minutes, although | had a sense that both could
have been extended (as the conversations were lively and interesting). They were not
transcribed but were recorded and then listened to repeatedly, to ensure that the main points
have been accurately represented. These points and illustrative quotes (in italics) from the
interviews are outlined below:

* and Thou by Martin Buber (1923) explicates some of the ways in which human life finds its meaningfulness in
relationships. [-Thou describes the world of relations and is not a means to some object or goal, but a definitive
relationship involving the whole being of each subject.

Student A

» A background in fine art and dance, she has a particular interest in mindfulness and
incorporating this within the everyday and also in improvisation. She is curious about how
performance can be very broad and not necessarily one thing.

o When discussing and describing the workshops she first emphasised their intergenerational
emphasis and also the ways in which the students design the workshops, with Michael, based
on the feedback from Friday sessions.

o The value of the workshops as a way in which she can get used to leading exercises

“It’s really valuable experience..”

« The lack of expectation about each workshop was outlined, their freedom, “The possibilities
are endless, it’s very playful...| have a strong imagination and it’s nice to be able to let that
unfold”.

“What happens, happens. They often talk about a beginner’s mind when it comes to
Improvisation. | always think of improvisation as something tangible, something that you
mould and is always changing”

This prompted a conversation between myself and the interviewee about the possibility of
‘feeling improvisation’ in the room as an ‘energy source’ and its essentially creative nature.
The ways in which individuals’ creativity emerges in the workshops was also discussed.

» The success of the workshops as residing in their simplicity: “There are certain rules but
these are simple rules - you don’t have to be a certain way, you can improvise with the rules’
‘It’s accepting what’s there and then continuing it’

The making of offers within the workshops and ability of participants to accept these offers
and then continue onwards.

» “We talked today about having your own barriers as loose (porous) things can come in and
come out, so parts of yourself can come out in ways that you didn’t think that they would so
it’s a very humble thing this workshop.”

o Student noticed that some participants find it hard to go with the flow and wondered
whether this was connected with levels of imagination. This prompted me to query whether
this was connected with individuals having different levels of imagination or rather with how
confident people are in expressing their imagination. The extent to which the workshops
nourish peoples’ imaginations was noted and the overall importance of this for everyone in
everyday life.

o When asked if there could be any changes to the workshops, this student proposed that
they could emphasise more abstract aspects rather than the narrative and could also include
more non-verbal exercises.

» Enjoyment of working with older people, forging connections with different people through
the workshops “/ think it’s really important to mix with other people from different
backgrounds and although you might not know them very well you connect and bond with
them.”
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« Student stressed that she doesn’t tend to make assumptions based on peoples’ age, “/ just see
them as people” “There are a lot of different layers to people” | wondered about the extent to
which participating in Generations 3 facilitated this insight.

Student B

» Has become interested in improvisation and wanted to learn more about this and how to
practice applied theatre in Beijing.

¢ Discussed how the students meet each Wednesday to shape the forthcoming Friday workshop,
based on the feedback from the previous Friday. Outlined how after each exercise there is
reflection and how Francesca starts each workshop with a mindful exercise and an introduction
of each other’s’ names (perhaps because the older people don’t easily remember names). This is
followed by a ‘yes and’ exercise every week - the extent to which the workshop follows a similar
format (and thus has a quite clearly defined structure) was emphasised.“We build up stories and
try to make fun to make everyone feel relaxed, because the characters of the older people are
quite diverse some are outgoing but some are more internal..

o | observed that perhaps the students are the ones creating the workshops? Student B agreed
with this and stressed: “We need more directly ideas from the older generations.”

« “I am not outgoing so | find the talks around the tea and coffee stressful’ This student noted
that she finds it easier to interact with older people during the exercises than during the more
social times.

* Discussion about improvisation and her perceptions of this “We can create improvisations
from our own background ... | find that older peoples’improvisations tend to follow the ideas of
the person before them..” Emphasised that a lot of the older peoples’ improvisations is not as
abstract as others. “For me, | think this kind of art form doesn’t need you to have any certain
skills. Anyone can join in. And you can make it in your way and it is quite concerned with your
own experience and ways of thinking.” The inclusive and liberating nature of improvisation was
stressed but also that it is harder for some people. “Maybe we should give them more
permission, or give a kind of example, some of them are thinking about traditional theatre..”
“We offered them brown paper and you can use it anyway you want - this was much more free.”
Student recommended that there should be less exercises based on scenarios and more like
those using the brown paper.

» Working with older people: “They are like your grandparents...| am part of the generation that
is quite anxious about the future but when working with older people you can see that
everything can be fine” Student agreed that intergenerational work was both calming and
steadying. “/ realise the diversity in older generations...It seems that the young generation are
trying to help the older generation but in fact it's not, its double ways. | am interested in what
the older generation are getting from the workshops...then we could make the exercises with
this aim.”

o Interest in bringing this style of workshop to her own community (in China), interest in
focussing on the process without the necessity for any particular outcome.

Student B stressed that she wanted to find a method and a way of working in this community
based way that would be relevant for her own community.

» The workshops ‘open the door between the two generations’.

“Creativity is not just about the exercise but about making connections between the two
generations and about communication - | never thought | could talk in this way with older
people.” We then discussed that the workshops were a means of releasing everyone’s
creativity.

o Student B discussed the power imbalance in the workshops (with students and facilitators
often leading) and wondered why the older people were involved and whether they feel that
they are helping out the students. She expressed worry that this may lead older people to
compromise - do the older people feel obliged to take part in exercises because they don't
want to disappoint students. NB* This led to a line of inquiry that informed the following
interviews with older participants. There was some lively discussion about how hard it can be
to offer negative feedback during the debrief sessions: could there be a different way of
structuring this?

Summary of student interviews:

* Importance of the Generation 3 workshops for students’ own practice, extending their ideas
about how improvisation can work - the freeing nature of this, prompting new thoughts about
the role of process (rather than performance or product) and creativity and the ability for
theatre to connect with and draw upon the experiences of a diverse range of people.
Observation that improvisation doesn’t require particular skills or specialised knowledge and
is therefore inherently inclusive ‘anyone can join in’. Finally, it was noted (by Student A) that
one of the unique qualities of improvisation is that ‘the possibilities are endless’.

» Sheer enjoyment of workshops, that are playful and which provide a unique opportunity to
let their own imaginations ‘unfold’.

* Calming and grounding nature of the workshops - e.g.: student B’s comments that
interactions with older people helped allay her overall sense of anxiety.

+ Ability of the workshops to lead to insights about older people, the ‘diversity’ of this
population, the different ‘layers’ that characterise people. The way in which the workshops
have the potential to facilitate meaningful interactions between older and younger people
(to ‘open the door between the two generations’).

» Some questioning about the power imbalances in the workshops which are mostly led by
students and the possibility that older participants feel some obligation to take part - the
need for more ideas and guidance directly from the older generation®.
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Older participants

Two older people (one man, one woman both in their 70s) were interviewed also using a
dialogic approach, several of the questions arose directly from the queries expressed by student
B. Each interview started with introductions and consent being obtained to use quotes and
observations from the interview in a blog / other written document. The few predetermined
questions (as with the student interviews) concentrated on perceptions of the workshops and
the experience of working with younger people. The interviews were a similar length to those
conducted with the students - the first with the older woman was 20 minutes long and the
second 35 minutes in length. They were not transcribed but were recorded and then listened to
repeatedly, to ensure that the main points have been accurately represented. Both participants
became involved in Generations 3 though the local company ‘All Change.

Older person A

* An older woman (73 years old) from Mauritius who in her introduction stressed how busy she
had been last year and her inability to participate at that point in the workshops. | was
reminded that it is tempting to imagine that retired people have a lot of time, but that this is
often not the case. | gained the impression that she was currently ‘fitting’ Generations 3 into
her quite full life. She generously and fulsomely outlined her love of cooking (“/ can cook for 3
or 4 hours”), dancing, music and how she looked after her husband, who had been a jazz
musician and whom she nursed through Alzheimer’s (“He played music and | danced”) “I am so
happy what | achieved in life, what | done, | don’t brag.” | enjoyed being with someone who was
able to reflect so positively and proudly on her life.

 The project was described as ‘very welcoming’ and Michael referred to as the ‘manager’.
“When you are working with young people it makes you feel so alive” “we are like a family
“And the manager is so nice and welcoming and makes you feel so great, you know looking
after us, care for us’”

+ The importance of being greeted, met each week and having a cup of tea was stressed. '/t feels
so good, they are very friendly, they talk to us all the time!

« “Exercises are good, it’s good for your mental health, it gives you something to do and for
your body” The improvisation is ‘very rewarding.

“An exercise that | really enjoyed is the dancing - | have been dancing since | was two years
old”

Objects “was nice - | was listening, this lady came with something that someone gave her and
I brought a cup that my husband brought me, he gave me this cup and | cherish it, it's worth a
lot to me that cup - it’s something very essential to me”

« “Its great working with much younger people, they are welcoming, they touch us - you don’t
get much of that in other places English people are a bit cold"”

“The students are so welcoming, they take an interest, they ask us questions ..It’s good to relate
your life and to ask them as well”

“I wrote a poem already about coming here. | feel young being with them, you know, there is
no word that | could use how wonderful, how great,...I will be coming every week!”

« Importance of interacting with younger people and need to support them: “...being with
them, | feel so young.

» Despite adamantly stating that Generations project hadn’t affected her life (I wonder if she
interpreted this question as referring to whether the project had placed any extra burdens on
her time / resources?) she did clearly state that her involvement in the workshops had given
her ‘extra strength’.

* No comments about whether they could be changed or improved in any way.

Older Person B

» This older man (72 years old) has been involved with the Generations project, via All
Change since it started. He spent some time telling me about the history of the project and
how it has changed since its start (at the Claremont in White Lion street). Noting that during
the first year, there was someone running the improvisation (who is no longer involved)
originally students were assisting whereas now they are running exercises. “I/ts changed quite
dramatically”.“The students are using their ideas to run different sessions within the course
of the day” We discussed that its quite a long workshop - starting at 9.45am (although there
was no sense that this was too long!). “/t’s @ mixture of Francesca, Michael and the students
doing various things, Francesca usually does a sort of relaxation thing and a validation of our
names from others in the group” “There’s a mixture of small groups, the whole group and a
1.1

+» Some discussion of what works well and what doesn’t work so well - “The nature of
improvisation is that even if it doesn’t work well, it’s okay! Today, for example when we had
the groups, we had kind of themes - like our group had romance as a theme, our group doing
romance worked incredibly well, but another group doing ‘humour’ said their group didn’t
work so well. So, it's just one of those things. There’s not a simple kind of thing that this will
work and this won’t - even if it doesn’t work, that’s okay” | probed for whether there were
group constellations that were more effective but this interviewee said he enjoyed the mix.
« “Personally, | like things that are new. | was reminded of the work that | do with people
with dementia and the importance of new learning and new experiences. This older man
outlined how the use of objects in today’s session was new and effective.

« Improvisation and its importance in the workshops was discussed - “You don’t know where
it’s going to go” the fun of the unexpected was highlighted. “/ did an improvisation telling a
story and that was enormous fun” We discussed how he had let himself go with the
improvisation. “/t’s always good fun, most of the day and something exciting usually
happens!” When prompted for an example, the use of the objects was remarked on. “That was
pretty stunning” was a comment that this gentleman made when | recalled how his ringing of
the bell had stopped the whole room.
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« “I love working with younger people...it’s so good to share knowledge and do spontaneous
things with a younger group which | probably wouldn’t get to do in the normal course of life.”
This led to a conversation about the interviewee’s involvement with an organisation ‘North
London Cares’in which over 65s are teamed up with young professionals that he is part of - he
is teamed with a group of young professionals. Again (as with the older lady interviewed) the
engagement that these older people have with local communities, their full lives was evident.
« “I can share my experiences with younger people...| suppose | enjoy their being interested in
me, my knowledge, experience whatever...that they want to make contact and be involved with
me.” The interviewee stressed that via ALl Change he was involved with many different projects,
including at Sadler’s Wells and in Islington where performances take place - that he finds
performing exciting as well as improvisation.

« “Because | am involved with All Change and performing at various venues, | have become
more confident in a thing like improvisation with the students.” Impression that the All Change
work has enabled him to do these workshops. “/ get a lot out of it all really”

« “All these groups are good for me, because | am getting out and about and doing positive
things. So, certainly they are good for my mental health’

“I think it is great that these things are going on. Yeah’

“The continuity of Generations is the important thing - this is the third time that I've done it,
although the structure is different. That’s the important thing - the continuity”

» Qutlined his role in encouraging the involvement of the students in early sessions of the
project: “/ did something in the improvisation to get the students involved, | felt like | was an
anarchist” Feels that there is an equal balance between the students and older participants.

Summary of older participant interviews:

» The warmly welcoming nature of the workshops, in which older people feel greeted, validated
(both mentioned the name exercise) and valuable was noted by both interviewees. The older
woman interviewed described the group as being ‘like a family. This is fundamental to
contributing to the creation of a safe space in which everyone feels able to contribute (or not!).

» The role of improvisation was particularly noted by the older man, who outlined that even if
it doesn’t work well “that’s okay!”. In addition, the enjoyment of doing something ‘new’ which is
facilitated by improvisation was mentioned by the older man. The failure free nature of the
environment is liberating for participants.

» Asense from both older interviewees that they are listened to, interacted with and even cared
for within the workshops. It was notable that the older woman interviewed also stressed that
she was ‘touched’ and that this is something that doesn’t necessarily happen every day (she is
a widow and lives alone). Clearly, the workshops provide a rare opportunity for interacting with
others in both imaginative and physical ways.

» The enjoyment of regularly engaging with much younger people was evident for both
interviewees. This involved the ability to share life experiences, the deep satisfaction of
being listened to (and heard) by younger people and also the chance to hear about younger
people’s lives too. The older woman interviewed emphasised that this interaction with
younger people put life into her.

* The positive influence of the workshops on their wellbeing was mentioned, for them both
this was specifically and positively connected with mental health, getting out and doing
positive things and the older woman also observed that the project was giving her extra
strength.

Concluding thoughts and comments

The Generations 3 project in line with recent evidence on the role of the arts for health and
wellbeing, demonstrated the ability of improvisatory arts based workshops to positively
impact the wellbeing of a diversity of participants. This may be because the project, in line
with the definitions quoted in the Introduction (p.2), provided important opportunities for
participants to develop, feel fulfilled, keep learning, be active and also to give to others. In
particular, the older participants specified that the workshops were beneficial to their mental
health, whereas for students the workshops helped to ground and calm them. However, both
generations commented on the inherent pleasure of sharing and learning from one another.
The relevance of ‘making a contribution to the community’ is recognised as a component of
wellbeing (Shah and Marks, 2004, as quoted in the Introduction p.2) and the workshops
helped facilitate this, not solely by linking students with older people from the local
community but also by forging a community spirit within the project itself. The workshops,
due to their guided yet flexible structure based on improvisation, games and play - and above
all the ethos of ‘yes and’, created opportunities for intergenerational connection,
communication and community. They were inherently inclusive, with ample opportunity for
various forms of participation: both in the exercises and in the periods of reflective
questioning when the group was prompted to consider what worked in the session. A
co-creative spirit pervaded the workshops, in which exercises led to unexpected moments
and insights, relational interactions were emphasised and the process (rather than a
predetermined endpoint) was privileged. The workshops also challenged students’
preconceptions about older people, who they now realise are a diverse rather than
homogenous group of people and who (according to one student interviewed) provide a
calming, reassuring influence for the students. The improvisatory, playful - game oriented,
nature of the project also allowed participants to work responsively with one another and to
listen with openness. Similarly, the participants were prompted to interact in the moment and
respond imaginatively, thus shedding the practical demands of everyday life and having fun.
Above all, the project had an exploratory nature and was focussed on the process of engaging
all participants, rather than generating any tangible or polished performance / product.
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A safe, failure free environment provided a sense of time, licence and freedom to discover,
imagine and create together. The importance of this was remarked on by an older participant
who observed that the workshops ‘develop’ her creativity (p.7). As noted by others (Cutler, 2020)
access to creativity is a fundamental right. In light of this, Generations 3 provides a rich and
unique opportunity for participants from across generations to engage in, express and enjoy
creative experiences together.
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Generations is an annual collaboration, which began in 2018, between Central Saint Martins -
University of the Arts London and ALl Change. Each spring for 10 weeks, a group of students
from the performance programme, local older people and artists Francesca Beard and Michael
Spencer come together to create improvised performance. The project was inspired by a pilot
project with Improbable supported by Islington Giving.

MA Performance Design and Practice and BA Performance: Design and Practice at Central Saint
Martins - Challenging assumptions and territories, these courses explore theatre, film, video and
live art. The MA brings together artists, directors, writers, researchers and designers to set the
agendas that will drive performance practice in the 21st century.

Michael Spencer has led performance based courses at Central Saint Martins for over twenty years.
Inspired by seeing the work that Improbable were doing with older people, he had the idea of asking
local residents to work alongside the students he was teaching, in a non-hierarchical co-creative
project. Thus, Generations was born in spring 2018.

All Change brings artists and communities together to produce original and authentic arts experiences
which make connections between people. All Change is committed to partnership, collaboration, inno-
vation and risk taking. Projects are cross art form and interdisciplinary, led by exceptional artists. Work
reaches those who would not usually have the opportunity to participate in the arts. Ambitious for
communities, ambitious for artists. Based in north London since 1985.

www.allchangearts.org

Francesca Beard [Associate Artist, All Change] is an internationally acclaimed spoken word artist
with over twenty years’ experience facilitating cross-arts projects, with a wide range of diverse
groups, working across generations. As a facilitator and dramaturge, she’s worked with institutions
such as All Change, BBC Radio 3 and The Young Vic to create ambitious, public facing, participatory
community-led shows. She has held artist in residences at The Banff Centre, Canada and The Mixed
Reality Lab, Nottingham University, to develop interactive, accessible story-telling platforms for live
and on-line audiences with B3 Media and Kings Cultural Institute.

www.francescabeard.com

Dr Hannah Zeilig [Senior Research Fellow at the London College of Fashion, University of the Arts
London and associate fellow at University of East Anglia] has a background in social gerontology
and the arts. She has long been interested in the role of older people in society and has investigated
the role and value of the arts for people with dementia. She is curious about the complicated ways in
which our culture represents old age and ‘dementia’. Hannah also works with people with dementia in
the community and in care homes. Her work is trans-disciplinary. As the principal researcher at the
Wellcome Hub 'Created Out of Mind' she explored artistic co-creativity with people with dementia.
Hannah is now co-developing and researching ways of using the arts with older people in care homes
during the ongoing Covid-19 pandemic.

www.arts.ac.uk/research/ual-staff-researchers/hannah-zeilig

Generations 3 is made possible with generous support from:

all I m central
change ua m saint martins

Generations - Associate Partners:

2018: Lucien Paul Stanfield (CEO) and older people from Claremont Project. The Claremont
Project is a pioneering charity which provides isolated and marginalised older people |
in Islington and neighbouring boroughs with a range of aspirational, creative, and
invigorating opportunities within a caring and thriving community.
www.claremont-project.org

VNG | AREMONT

2020: Daniel Fulvio (Community Engagement Manager) and older people from Camden
People’s Theatre (CPT). CPT is a central London space dedicated year-round to supporting
early-career artists making unconventional theatre - particularly those whose work explores
issues that matter to people now.

www.cptheatre.co.uk

Participating students and older people:

Eula Harrison | Anthony M Baker | Prem Baboolall | Dina Nagler | Colleen Ogbebor | Pauline
Williams | Maria D’Inverno | Stephen Bush | Kate Harwood | Jessica Buck | Scott Ewing | Aziza
Kadyrova | Ronnie Kommené | Elly Rutherford | Mia Yang | Sharo Liang | Yuan Yue | Ella Jackson|
Violeta Valcheva

Thank you to Improbable www.improbable.co.uk
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