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“
“

the meaning-making of feedback 
comments does not take place 
in a vacuum but is embedded 
in a disciplinary context comprising 
different knowledge contents 
and practices
Esterhazya, R &  Damşab, C, Unpacking the feedback process: An analysis of undergraduate students’ 
interactional meaning-making of feedback comments p6





“
“

disciplinary ways of knowing, 
being and practicing...

Barnett, R & Coates, K. (2005) Engaging the curriculum in higher education



context



Knight, L and Vickress, A. (2019) Disrupting Simplicity. In: Graphic Design Educators Network / Time 
and Space, 5-6 September 2019, University of West England.



challenges
ostudents new to the discipline
o> 90% international
oholistic assessment
oproject based learning > multiple assessment formats
o limited experience of reflective practice



“
“

students typically enact feedback 
as if it were solely an input 
mechanism

Barnett, R & Coates, K. (2005) Engaging the curriculum in higher education



tutorlearner

monologue

Nicol, D (2010) From monologue to dialogue: improving written feedback processes in mass higher education, 
Assessment & Evaluation in Higher Education, 35:5, 501-517, DOI: 10.1080/02602931003786559



tutorlearner

dialogue

Nicol, D (2010) From monologue to dialogue: improving written feedback processes in mass higher education, 
Assessment & Evaluation in Higher Education, 35:5, 501-517, DOI: 10.1080/02602931003786559



Knight, L (2019) Unlearning: Co-creating more inclusive spaces in design education. In: Graphic Design Educators Network / Time and Space, 5-6 
September 2019, University of West England.



feedback literacy
ocommits to feedback as improvement
oappreciates feedback as an active process
oelicits information to improve learning
oprocesses feedback information
oacknowledges and works with emotions
oacknowledges feedback as a reciprocal process
oenacts outcomes of processing of feedback information. 

Molloy, E., Boud, D. & Henderson, M. (2020) Developing a learning-centred framework for feedback literacy, 
Assessment & Evaluation in Higher Education, 45:4, 527-540
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methods



diagrammatic 
elicitation

Umoquit, M., Tso, P., Varga-Atkins, T., O'Brien, M., & Wheeldon, J. (2013). Diagrammatic 
Elicitation: Defining the Use of Diagrams in Data Collection. The Qualitative Report, 18(30), 1-12. 



participant-led
oparticipant creates a diagram

Umoquit, M., Tso, P., Varga-Atkins, T., O'Brien, M., & Wheeldon, J. (2013). Diagrammatic Elicitation: 
Defining the Use of Diagrams in Data Collection. The Qualitative Report, 18(30), 1-12. 



Knight, L and Vickress, A. (2019) Disrupting Simplicity. In: Graphic Design Educators Network / Time 
and Space, 5-6 September 2019, University of West England.



researcher-led
o the participant creates a diagram 
o the participant edits a researcher-

prepared diagram

Umoquit, M., Tso, P., Varga-Atkins, T., O'Brien, M., & Wheeldon, J. (2013). Diagrammatic Elicitation: 
Defining the Use of Diagrams in Data Collection. The Qualitative Report, 18(30), 1-12. 



Early prototype of Learning Outcomes diagram: www.laurahknight.com/writing/2022/9/23/hacking-florence-nightingale

http://www.laurahknight.com/writing/2022/9/23/hacking-florence-nightingale


diagrammatic 
elicitation

Boyd Davis, S., & Vane O. (2020) “Design as Externalization: Enabling Research.” Information Design Journal 25 (1): 28–42

externalisation



internal 
feedback

externalisation

diagrammatic 
elicitation

Nicol, E & McCallum, S (2022) Making internal feedback explicit: exploiting the multiple comparisons that occur during peer 
review, Assessment & Evaluation in Higher Education, 47:3, 424-443



dialogueinternal 
feedback

externalisation

diagrammatic 
elicitation

Laurillard, D. (2002). Rethinking University Teaching: A Conversational Framework for the Effective Use 
of Learning Technologies. 10.4324/9780203160329.



feedback and 
assessment 
literacies

dialogueinternal 
feedback

externalisation

diagrammatic 
elicitation

Molloy, E., Boud, D., & Henderson, M. (2020) Developing a learning-centred framework for feedback 
literacy, Assessment & Evaluation in Higher Education, 45:4, 527-540



identify prototype test evaluate

challenges reflective 
diagrams

assessment 
strategy

student        + 
reflection

after action 
review

methodology



case study







learner

intrinsic
feedback



“
“

As the unit progressed, I found that my ability 
to self-evaluate improved greatly. It helped me 
realised which aspects I needed support with. 
Through these feedback sessions, I’m able 
to understand my strengths and weaknesses 
and better refine my work for assessment

Student feedback



“
“

By reflecting on myself in this way, I’m more 
aware of my learning progress. I’m also able 
to better make decisions and articulate the 
reasons for those decisions

Student feedback



tutor

feedback







learner

extrinsic
feedback

tutor

feedback



identify prototype test evaluate

challenge diagrams assessment 
strategy

student        + 
reflection

after action 
review

iterative
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“
“

This process has really made me reflect on 
how I have evolved over the course of this unit. 
Needing to reflect in this way has got me to 
step back, see what I have learnt and how it 
has informed my own practice. It has taught me 
not to take everything at face value, to reflect, 
make connections and see the bigger picture. 

Student feedback



“
“

students requesting feedback based 
on their own concerns empowers 
them more than just receiving 
feedback based on the teacher’s 
interpretations of weaknesses

David Nicol (2010) From monologue to dialogue: improving written feedback processes in 
mass higher education, Assessment & Evaluation in Higher Education, 35:5, 501-517,



impacts
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“
“

I now feel strongly that constant reflection is 
necessary (for designers). I helps me to identify 
what I need to work on, which aspects of my 
work have improved compared to my previous 
work, which shortcomings need further work 
and how. These reflections help clarify the way 
I should think and work.

Student feedback
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