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Collaboration between different disciplines and system actors is becoming increasingly
important in the face of complex challenges. The future sustainability of textiles and
clothing is one complex challenge that can benefit from improved collaboration across

the value chain.

The Future Fibres Network+ (FFN+) was established
with a UK Research and Innovation (UKRI) grant to
improve collaboration between the environmental
sciences, social sciences, textiles and clothing
design, and with the textiles and clothing industry.

CollaborAcademy is a research study initiated with

an FFN+ mini project grant to develop a short course

syllabus for ‘learning to collaborate’. The study took
a participatory design approach, where 12 doctoral

researchers from the environmental sciences, textiles

and clothing design worked together to test, explore
and propose the features of the syllabus. An industry
and academic panel were convened to critique the
draft syllabus and provide further direction for its
development.

This summary report outlines the key features of
the prototype syllabus comprising:

= Six Core Principles
= Five Learning Units
® Six Learning Scenarios

The prototype syllabus can be a starting point for
anyone wishing to build collaborative capacity
within their institution or organisation. This research
will support further pedagogic development within
the Complex Collaborations Design Research Hub
(Complex Collaborations Hub) at University of the
Arts London.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report.
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KEY

Research team-led activities
Co-design online workshops
// Participant-led activities

PARTICIPANT RECRUITMENT // Toolkit: Included in the appendix
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The CollaborAcademy approach is based on our experiences of supporting
collaborative research and teaching collaborative practice in the Complex

Collaborations Hub at UAL.

We have found that creating opportunities for
‘experiential dialogue’ (talking whilst experiencing
something together) is central to enabling people with
different perspectives to learn how to collaborate.

We brought this aspect into the CollaborAcademy
study by introducing ‘field trips’ as the main site for
learning. We ran workshops before and after the

field trip to support the participants in preparing to
collaborate, to share their experiences and co-design
the syllabus.

In summary, these were the main steps:

= Participant recruitment: We recruited 12 doctoral
researchers from environmental science, textiles
and clothing design to take part in the study.

= Toolkit development: We developed a tool kit
to support the participants while they learned to
collaborate (included in the Appendix).

= Online briefing: We ran an online briefing
workshop to introduce the study process and the
toolkit, and to get to know one another.

= Group-forming: Four mixed discipline groups
were defined, each with three participants.
The selection was largely made according to
geographic location, to make it easier to travel
to a common location for the field trip. Other
factors considered were common interests and
disciplinary mix.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report.

Preparing to collaborate: Over six weeks, the
participants met online to select a field trip location
and prepare to collaborate using the toolkit.

Field trip: During the field trip the groups
completed two tasks using the toolkit.

Syllabus co-design: The teams co-presented
their experience in an online workshop, where they
also co-designed the key features of a ‘learning to
collaborate’ syllabus.

Industry and academic feedback: A ‘draft
syllabus’ was synthesised from the findings and
presented to an industry and academic panel.

Refinement: Core principles, learning units
and scenarios were developed in response to
participant and panel feedback.

Analysis: At each stage the data was reviewed
and discussed by the research team to inform the
next stage.
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Participant Reflections

Through the participants reflections the study
showed that:

1.

Preparing well for their collaboration enabled the
students to be more open to different perspectives
when meeting in-person.

2. Attending an in-person field trip enabled the

participants to not only learn about one another but
also learn about themselves and about the topic
from different perspectives.

3. The focus on language allowed participants to

break down barriers to understanding and they
found the glossary was important to their learning
experience.

4. The site of the field trip was important, and the

participant reflections suggested that some
participant/site combinations fostered collaborative
learning more than others. Diverse teams visiting
everyday sites, such as one another’s workspaces
or museums appeared to lead to a greater focus
on collaboration.

“We had a very
sort of fluid outlook
of other disciplines and
| think that that was to do
with meeting up so frequently
beforehand, we tended to
be more accepting to
others viewpoints”

PARTICIPANT C

“We spent the best part
of maybe one and a half to
two hours filling out the manifesto
and just discussing in real detail
everything we kind of do and think
about on a day-to-day. We then took
a tour around the many different

labs and kind of spread across the
campus at Leeds”

PARTICIPANT H

“There were a lot

of different wordings
that we didn’t understand.
So we had to ask Participant
C quite a lot. Because there’s
different like anagrams
and different words for

“And likewise,
lots of scientific
terms that | had no
idea about either”

different things.”
PARTICIPANT B

PARTICIPANT C

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 9
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Academic & Industry
Review Reflections

The combined feedback from the academic and = The uncertainty over cohort formation and synergy

industry panel and the FFN+ Town Hall event for meeting the learning outcomes is a key

suggested: challenge.

= Collaboration could (and should) be learnt at = Time and cost could be a significant barrier to
various life stages from early years right through to participation.

professional training
= |ntellectual Property (IP) was cited as a key

= Different learning modes could be used for challenge for industry participants.
educational stages, with challenges arising from
different educational contexts. = The difficulty of cohort-forming and immaturity for
‘teamwork’ is a barrier to implementation at school
® There needs to be a clear distinction between this and undergraduate level.

training and existing offers.
® The unpredictability of the disciplinary ‘recipe’ in
= An alignment between ‘learning to collaborate’, course iterations is a major risk factor with some
the subject (sustainable clothing and textiles), incompatible combinations.
and participants’ other normative disciplinary and
career priorities needs to be incorporated.

“We found that
this experience really
helped us to breakdown

“We have very - Iprgr\:i/gr;rﬁ - ‘;?osedstgrec?tgpesa So, | think
different day-to-day workspace. | was just ° i esgn Ii Seﬁ oo o more
lives. So, from working o el by the sheer crgo ive SL:C Jetc ,leereos science
in alab, an office and scale of sock waste from ° fmorz tc;]c tut(i]' t J([)hwiver, \;ve
then working outreach and manufacturing. That was ouna that that that's no”
communities of schools, it L ) actually always the case.
something that | hadn’t

was all very ditferent. necessarily considered.” PARTICIPANT C

PARTICIPANT B PARTICIPANT H

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 10
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Core principles

The study reinforced some of our foundational research at Complex Collaborations
Hub, where systems thinking, focusing on language and creating space for
experiential co-learning have been a central feature. CollaborAcademy allowed us
to understand these principles within the context of a ‘learning to collaborate’ short
course. The research also revealed three additional core principles that guide the

learning experience.

Diversity of knowledges

Having a mix of distinct knowledges elevates
collaborative learning. Clear differences within the
groups makes it easier to define roles, understand
position and place within the group. This leads to
more productive dialogue and allows the team to
identify interesting collaborative opportunities.

Systemic co-creation of
topic knowledge

Systems awareness and collaboration are
codependent in transformative research. Achieving
a better understanding of the system and its
complexities improves collaborative literacy and
drives people to invest in collaborative work, often
involving compromise.

Experiential co-learning

Hands-on situated experience provides rich and
varied reference points for participant discussion.
The dialogues that emerge when experiencing an
exhibition, a lab, a factory or a studio with someone
who has a different viewpoint, surfaces assumptions,
position, terminology, parts of the system and
opportunities, that would otherwise remain hidden.

Focus on language

Effective communication is central to achieving good
collaboration. When people with different knowledges
come together for the first time, the diverse meanings
of key terms often lead to misunderstandings. When
collaborators are encouraged to pay attention to
language, alternative concepts and viewpoints as well
as technical values can be revealed and negotiated.
Giving license to participants to ask for language
clarification is an important starting point for

building trust.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 12
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Flexible learning units

‘Learning to collaborate’ is important at all
educational levels from primary right through

to ‘continual professional development’. While

it was beyond the scope of this project to tailor
CollaborAcademy to younger learners, the learning
approach is sufficiently transferable to make it
relevant for a variety of life stages, sectors and
contexts. By creating flexible learning units, the
syllabus can be more easily adapted to different
learning scenarios.

Individual practice
blueprint

CollaborAcademy recognizes the importance of
developing an approach to collaborative practice
that is appropriate and relevant to individual
positionality, discipline, context and culture. The
‘Individual Practice Blueprint’ is the main vehicle for
learning, assessment and legacy beyond the short
course. The blueprint allows learners to develop their
own practice during the course, and continue their
practice within their real-world context.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 13
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Learning Units

The CollaborAcademy study involved two main learning stages: ‘learning to collaborate’
(including an introduction to systems and collaboration theory and practice) and ‘the
field trip’. Participants confirmed that these two stages were important in developing
their collaboration.

However, the study also revealed additional areas of support that participants think are important to catalyse
learning and ensure it is useful in their individual contexts of research and practice. We defined three further
stages of the learning journey: subject understanding, project application and mentoring to support project
delivery.

Together these stages form the five learning units of CollaborAcademy.

A e B /4

Systems + Subject Deep-dive
COl |ab0 ratIOn Gaining a deeper understanding of the subject area

is a key benefit of the CollaborAcademy approach,
Providing learners with the opportunity to position

where learners from different positions are brought
themselves within the system they want to change, together and encouraged to explore their different
helps them to understand the importance of

perspectives.
collaborating with other actors.
In this unit, learners can draw on one another’s’
knowledge to co-create a unique collaborative
knowledge of the subject that wouldn’t be possible
to achieve individually. This approach reinforces

This unit is proposed as either the first step in a
learning course, or as a free online introductory
session of 1-2 hours that can cater to those who

are interested, but not yet committed, to the course.
This unit could also be offered as part of free training
platforms such as ERIC that cater to younger learners
and make learning more accessible.

the value of collaboration and its relevance to the
interests and priorities of the learners. Visual mapping
techniques help learners to build a unique picture of
their collaborative knowledge in a half day online or
in-person workshop.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 14
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Field Trip

The field trip is central to the CollaborAcademy
methodology and gives learners the opportunity to
build collaborative language skills and practices by
experiencing something together. In the study, two
types of field trip were particularly successful:

® Visiting a central exhibition related to the subject

® Visiting one another’s’ workspaces (when these are
quite distinct, such as a science lab and a design
studio)

Learners are provided with a toolkit to help them
prepare and reflect during the field trip, this is
included at the end of the report.

4
%

E

Project Launch

Not all CollaborAcademy journeys will continue to a
real project, but for those that do, this unit provides
ongoing guidance and support to collaborators

to start their project in the best way to keep

the collaboration alive. This involves mentoring
CollaborAcademy alumni as they apply their learning
for the first time in a real project, which inevitably

will involve their transition from learner to teacher-
facilitator as they bring people together to prepare for
collaboration on their project.

D [#

Project Build

In some scenarios the field trip may lead to
learners to identify opportunities that they would
like to develop further in their current team, or in
an expanded team. This unit aims to provide the
support and facilitation for the team to understand
how they can take an opportunity and turn it into a
collaborative research project, based in academia,
within a community, in industry or a combination.
This includes how to maintain and expand the
collaboration to ensure the project succeeds.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 15
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Six Learning Scenarios

Learning to collaborate is important at all educational levels from primary right
through to ‘continual professional development’ and there are many contexts where
the CollaborAcademy syllabus can be applied. As a means to ‘test’ the proposed
syllabus and develop further detail, we defined six ‘draft’ scenarios. These serve as a
starting point for determining next steps, possible partners and opportunities to pilot
CollaborAcademy.

1: Introduction to Systemic Collaboration
Units = A &

Free online ‘taster’ for entry-level understanding of how systems-thinking and collaboration are
interconnected, how collaboration can benefit from a systems-view and visa-versa.

FREE 1-2 hours online. For everyone age 16+.

2: Doctoral Training
Units A €& B 28 C o

Training for PhD Researchers in approaches to interdisciplinary collaboration. Delivered through a partnership
between several academic institutions who benefit from complimentary disciplinary expertise to a common
topic (such as environmental sustainability of textiles and fashion).

12 months online & in-person. Research funding. Through a formal inter-institutional partnership.

3: Partnership-building for Emerging Researchers
Units = A % B /2% C @f—? D [

Focusing on collaboration as a means to understand how to build and sustain partnerships for inter- or trans-
disciplinary research funding bids.

6 months online & in-person. From within one or more universities who commission the training to support
CPD, (i.e. Concordat or HREIR accreditation in the UK).

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 16
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4: Intra-Institutional Training (academia)
Units = A % B 2% C @,_._._?? D [#

Training to support inter- and trans- disciplinary collaborative skills and culture within an academic institution.

3-6 months online & in-person. Institution internal funding. Commissioned and recruited by the institution to

support their KE, Impact and fundraising capacity.

5: Industry-Academic Partnerships
Units A ¢ B 28 C o) (D) E g

Focused on supporting established KE partnerships between an academic institution and an industrial /
community partner.

3+ months online & in-person. Research / KE / industry funding. Commissioned and recruited by the
institution or industry partner to support their KE and impact activity, to help identify new collaborative
opportunities.

6. Advanced Tailored Partnerships
Units A € B 8 C o D I[H E 9

Tailored collaboration to support specific needs of a multistakeholder project, idea or research for local
councils, policy makers, industry and academic institution.

Research / KE / industry funding. Commissioned and recruited via multiple channels of the institution,
industry partner, local councils, government and policy makers.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report.
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The CollaborAcademy study took a participatory approach to developing a syllabus for
‘learning to collaborate’ and has provided valuable insights embedded within the Core
Principles, Learning Units and Learning Scenarios.

The study also highlighted some challenges that
need to be taken into consideration:

1. Diversity of Knowledges: Recruiting a cohort
of learners around a topic, such as sustainable
clothing and textiles, that fulfils the core principle
may be difficult to achieve in practice.

2. Time: It may be difficult for learners to commit
to a collaborative skills course that includes an
in-person field trip unless a strong case can
be made for how it contributes to other more
pressing priorities, such as career progression,
competitiveness or compliance.

3. Funding: How an experience-based training will

be resourced needs to be carefully considered for

each scenario and learner group. Marketing the

course to research funders (i.e. as part of doctoral

networks) or academic institutions would require
a different approach to industry partnerships,
charities or local government.

4. Gendered work: Although the gender dimension

of collaboration was not a focus of the study, it
is worth noting that all but one of the participant
applicants for the study was female. As the topic
area ‘textiles and clothing’ already has a gender
bias it isn’t possible to draw conclusions, but the
gender dimension of collaborative work would
benefit from further study.

5. Limitations of the study: The participants of
this study wanted to take part because they are
interested in collaboration. Therefore a question
remains about how effective this approach
may be in more challenging circumstances,
for example where learners have a more
closed outlook, are sceptical of the benefits
or approaches of collaboration, or have less
compatible communication styles.

Further work will confront these remaining questions
and continue to build pedagogic theory and practice

insights to support collaborative skills development in
the next generation of researchers and practitioners.

The next step for CollaborAcademy will be to pilot
the Learning Units within the identified Learning
Scenarios to validate the approach so that it can be
scaled.

The CollaborAcademy team welcomes the
opportunity to test the model with a range of
interdisciplinary topics, such as health or food
systems. Please contact the research team if you are
interested in a partnership.

A

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 19
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Appendix A:
Draft Syllabus

The draft syllabus was generated with the participants and presented to the Academic
and Industry Panel to elicit formative feedback. Although the syllabus will require further
refinement, it brings together the participants’ views about what is important to include,
and so provides a useful reference point for further work in this area.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 21



9mﬂﬂu"_quu Awsppovioqoliod

Aysianiun

,900ds, 9213004d Jo Ayunwwo) . ce sa|npayds fisng

SIOJUSIN  » Buiuipay jo oljopiod sdurpiald - 450 210pPOoWWOdID 0} ANNIGIXS|d  «

puJINO[ 9AI3D3|4D . oM Jo op|d uonoJiojdxa sad1300.4d pup Syjuow 9-
S|PLISIDW 84N1297  » /1 s HOM 4 ! ! P W 9€ BuluIDa| JUspuadapu] e

SJayloup aUo BUINSIA  »  SPOYIaW |yl ul Aopy, . .
Buipoal Jayung . 1X31u0d Jy1oads olEIsAUILL Bujuios|-1ead
(sS9200 pup BUIP|ING-3J0MIBU) %00q SSa. 04 uohoayddo puo uo S0} o3+ s/duy pjayy uosuad-ui sAop -z / SIPLIOIN] / UOI1D3|4ad SUlUQ
P PING- Heed PPV - mu_uuoma SADIOGDI|03 UOIDD0| [DJINBU BUQ  » suoissnasip dnous + BUIIUO $(o5M Z AIBAS SIY ¢ ’ ’ ’

SsIpnIS 8sp) . 0 1undan|q [ONPIAIPU|  » ! ¢uswow
pMs o) 4 19 1enpIAPUl 9|qIsS0d SD 9SISAIP SY BupjuIyl 9 s||1s 159} uspuadapul yoom Jad s Buiuios| Juoriodwi uo sduy

J8pUBIOoIG / DAUDY) S|00} UOHDIIUNWIWOD :2ADWWING +3usp pul ul : hupsdl
:duL pjaid / fiiddo o3 buidfyoio.d . pialy Buiuup|d, si 10 ‘9spd

/ OHI / @ALIQ-D - S|00} BUINIOM SAIIDIOCD|[OD  « uonpiussald pup BuIp|ING-OLIDUSYS  « uswiwiwiod swiy o1 sh fig bauuold 59 555
d Bupomiau diof 4 qp |1 eq Y

selbo10.1s aAndDpY . WILISUIDIA SID dNOID, -« BuIp|ing-AIDSSOD  » SOIOPIC O NUUNWWOD  1noys) s/diy plaly uostad-ul — «

+ JUSAS UollnIgseD .

SDAUDD 3| 8yl Ul A » P0QPe8y Je9d . SPOLIAL SARDSID PUD uonajsa. Juspusdspul luwnyy uonoiodaid

(Ruoiq aARdB|eY / AIDSSOlD / S|DLOIN. . sedUBIBIP 2J0|dX3 O} 2UlBsnq, [PINUl . UOI1DHPaIIDD ALWBPDIYIOYD||0D pup AJsAlep BUUD «

01S9JIUDIN / SPJDD) 1U¥|00] AepDoIYIOogD|I0D  » :DAIIDWIOS Sdoys3JOoMm SAIIDIOQD|[0D 1SIUAIDY pa1sabbng :Aopba 124n10N11S
S323HNO0S3Id 4O S71001L LNIWSSISSV SIILIAILDYV 3dN1ONYls

Woa] JIBYY Ul sayopouddo [puonpey . soupideddy .

SJ9Y30 01 ‘uonpdl|ddp puUD SDUDAS|SJ S} ‘BUILIDS| JISY} SIDDIUNWLIOD O} MOH sabonBUD| 8213004d PUD [ODIUYDDL 1X91U02 J19y} uiyum Alddo Ajpuapijuod (Buiwiog)) 1espuiw usdo .

1X331U0D 321300.d 10 Y24D3asal d1yads 3yl ulyiMm syl Alddo o3 moy pup (sayoooiddo AoDJall| SAIDIOGD|[0D o upd sy} S82UN0SAU B|GOUONID JO 1BS Y« fiysosouss

/ Spoyiaw / s|001) 821300.4d SAIIDIOCD||0D [DNPIAIPUI JISY} JO Bulpupisispun uy fiooJay| JIWISAS  « BuIIOM SAIIDIOCD||OD 104 1¥|00} Pasiipuosiad y BuIAjOS-Wa|gold o

saAladsiad aAlpUISY D sonoadsiad ajdiynw 40 UoDIBAI| - (paduspliAg) 921100.4d SA1DIOGD||0D Auapuldiosipiaiul

ybnouy: sa|i3xa1 pup BuIYlo|d 8|gPUIDISNS JO BUIPUDISIBPUN JOPDOIGY ) . ’ Buibiswa J1ay} 40 BulpupisSIBpUN UY
Buissesoud 9 u0I109||02 PIOP /

UoIIDIIUNWIWOD / Y2ID3Sal |DNSIA O} UORDIOGDI|OD D 4O 3XSIU0D S} 2oup1daddy .

(S924N0SaJ PUD S|00} 93S) spoylaw pup sayoooiddo juaiag e UILMM SISLI0 INOQR BUIUIDS| PUD BUILIDI|-4I3S  « (Buloys) sssuusdo

$]001 SNOUOJYDUASD pUD SNOUOIYDUAS U001 YD SY3 UIYyHM S50yl Buiyiom aA1DIOYD||0D )

JUSWHWWOD
3IOM DAI}DIOQD[|0D SWIOJUI PUD O} S83P3J Yo00IddD DILWBISAS O MOY 4O SSBUBIDMY  «

Bupjuiyy JUSBIBAIQ . uoiDIOQDI||0D |Ny30adsay

SD Y2NS ‘S|00} AI30I0qD||0D Aiay 404 uoipPaIddp pup Jo Bulpupisiapun a|gpinba Joy sanligpdod pup sayooouddo ‘SIS e
. . AyAnoasd . fAdusipdsupa] .
UO[3P2IUNWIWIOD “93DJ0gp||0d 0} Bulipdaud ‘ajfizs :Buidojaasp ui syuapnis 1ioddns of
uo[3p13063U SO YINS SIS dAIIDIOQD||0D fiax o} uolipidaiddo pup jo Buipupisiapun fAysolnd . “UOIDIOGD|[OD 104 PISU B} PUD 4DOIAdD abpajmoux Bulbys .
UOIIDIOGDI|0D D UIYHM SIS8HIUDW SJaulind usamiaq (sa1nynd / san|oA AiuippIEoUN YpM HojW0D  « JIWs1sAis b Usamlaq diysuoiID|al SY1 JO SSSUSIOMD IsniL .
/ seuldidsip) seduatap 8yl moy Joy uonpidaiddo pup jo Buipupisiopun e uo1DJOCD||OD 4O S|PIUSWDPUNS o up pup ‘anbopip AupbuldidSIPSUDI} 910! Ansound .

LNIWdOT3IA3A S3IILITIEVLVD

SIWODLNO ONINYHV3IT 9 3903TMONS ‘STTIMS

SWIV S3INIVA

‘diys1appa| pup sdiyssaupnd SAIIDIOGD||0D SAIFDS44S 404 SaYdD0IddD PUD Ss}espull dOjASP O] WaisAs BUIYIoD PUD 3)13X3} 3|GPUIDISNS D 104 PEPSSU S3D13OD.I SAINDIOGD|[0D DAIID4S 19}S04 O)

SNAVITAS AWIAVOVHOGV110D



university

u a I B of the arts
m london

Appendix B: Tools

These tools were developed or adapted to support participants learning before, during
and after the Field Trip.

The Activity Planner was used to guide online group practical conversations about the Field Trip, helping
them to define the location, their roles and expectations.

Our Collaborative Manifesto is an agreement tool for setting out how the collaboration will proceed,
defining what is important and surfacing differences so that the group start out with a good understanding
of one another’s expectations, ways of working and mindset. The manifesto is used with the Collaboration
Cards which provide prompts for discussion within each of the ten themes.

The Reflective Diary provides space for group and independent reflections before, during and after the Field
Trip, helping participants to share and capture their learning, as well as build insights for their practice.

Our Glossary helps participants to focus on tricky terms and understand different perspectives on key
concepts or technical understandings.

The Identifying Opportunities worksheet, provides space for groups to capture collaborative ideas as they
emerge through the Field Trip.

CollaborAcademy: co-creating a syllabus for ‘learning to collaborate’. Summary Report. 23



Ayusianiun

Ran 0 _ms ALBPDOYI0qD]10D 3

SNOILD3743Hd 1VNOSH3Id HNOA Sv3dl IAILvVHd0aVvV1I10D HNO

dldl d131d dNOA 340439



A AN

uopuo| =
SHeay} jo g
Ayusianiun

®

_m—.— Awapooyioqn)|od *

“'MDS | ‘Pad110U | |93} |

dildl d1314 HNOA S5NIHdNA




Ran 0 _ms ALBPDOYI0qD]10D 3

Ayusianiun

d3IN3IddVH LVHM 40 3ISN3IS ONIMVW G3IN3IddVH LVHM 40 ISNIS ONIMVI

dldlL d131d dNOA 4314V



A AN

uopuo| =
SHeay} jo g
Ayusianiun

len

AuwapDoYI0qD||0d «*

AdVSSO19 dNO




Ran 0 _ms ALBPDOYI0qD]10D 3

Ayusianiun

éSpoylaw /s|oo}

/3uswdinba |ppads paau am ||Im ‘UOIIDDO| P|3l} JNO 310|dX3-0D dM ||IM MOH ¢App 2yl UO pupL pupYSI04aq JULIIOdWI ISOW 34D S|[IXS JNO JO YDIYM
¢di3 p|aly ay1 BuLINp 8 UOIIPIIUNWIWOD 4O SPOW JNO ||IM IDYM ¢o4odaud 01 paau sn Jo yooas op awdinba /s|plaIoW IDYM
£UOIIDD0| PI3l4 9Yl 10 PUD [SAD.] O} S10J0||D O} POSU dM OP SWI YdNW MOH ¢di1 pjaly ay1 BuLINp $8]0J JNO 34D IDYM

¢STVOSD WHIL-1HOHS HNO 3IHV LVHM

¢SIY1 2A314DD sn djay ALIAIID SIY1 1YBIW MOH

ENOISIA WHIL-9NO1T dNO SI LVHM

daANNVId ALIAILDYV uonod0| plot




uopuo| m
aecns o €N Auspoov.iogpiiod

NOILD3143d 1SnYL 9

ONIMVIW-NOISID3A ONIHOLINOW SJdIHSNOILY13Y NOILVOINNWWOD IDON3IOHINWA
NOILVvdVd3dd

ALIND3 ® 3HVD ONINYV3IT S310d SNOILV1D3dX3 ERJNEREEENC

19412601 3J0M 01 31| pjnom NoA Moy 1n0gpn SuolIp1dadxa JNOA SSNISIP ‘SUOIISaNb pPIp) UoIIPIOgP||0) dY1 Buisn

‘SjUBWIBaIBD S,WD3) JNOA P|OY 01 ,01Sa4UDW, JO BUIPUDISISPUN PAJIDYS O dOJ9ASP PUD UOISSNISIP D 1SOY O3 |N4d|ay 8g UPD 1l ‘UOIIPIOGD||0D JNOA 4O 1IDIS BY} 1Y

>JOM JNO P[ING UDD 9M YdIym uodn UoI1DIOgD||0D U0} UOIIDPUNOL D 910U OS|D 9M ‘SIUSUSIBD SAIIDIOYD||0D SWOS YSI|gpISS PUD UOIIDDIUNWIWOD usdo U404

900ds 8y} 91paJd M Uaym 1ng ‘sindino pup suoi1p1dadxa JNO UBID 01 }NDIHHP 99 UDD 1 ‘92D|d Ul STUBWS3IBD 8sayl INOYIM 'SS920.4d By} Ul JOYIOUD SUO W4 100X am
10ym pup Jaylaboi y4om o3 Buiob aip am moy ysiiqoiss Ayl Ajyroows Buiuuni sbuiyy dasy 03 djay uoipnioqp||od b 4o Buiuuibaqg syl 10 aXpw oM by} Sjuswaaibo ay|

OLSIJINVIW JAILVHOEVITO0D dNO
&




Y
cueSpuol = _m—.— ALoPDOY.10qD||0D c*

Ayusianiun

- \

¢ Buidfiyoyoud uoy “Aoijod Joy ‘Juswebobus Jap|oyaxnis 40} ‘Ydnasal 40} ‘sdiysiaurind maN

SIILINNLHOddO S9NIA4ILNTAI B




WHAT IS
COLLABORATION?

. CollaborAcademy ual: ;ﬁfgﬂgg
WHY
COLLABORATE?
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What does
collaboration
mean to you

and your team?

Why is collaboration
important for the
research or practice
of you and your
team?




What are some of the important
differences between you?

How do you think about, understand
and value things differently?

DIFFERENCE

What might be some of the
differences in the ways you work?

university

¢ CollaborAcademy ual " of the arts

= london

How will you make space for ideas to
emerge through your collaboration?

What methods might you use to allow
the team to dream together?

E M E R G E N C E When might it be appropriate to

work independently and in-depth
before reconvening?
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EXPECTATIONS
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COMMUNICATION
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What are your hopes for the project?

What are your expectations of
behaviour during the collaboration?

How will you support one another when
tasks are difficult or don’t go to plan?

How might your team approach
the challenge of interdisciplinary
communication?

What languages do you each prefer -
numeric, visual, tactile, performance, text?

What tools do you prefer to support
effective communication?




CARE & EQUITY
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RELATIONSHIPS

& TRUST
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How might you bring care and
equity into your partnership?

How can you ensure everyone
in the team feels appreciated?

What could you do to ensure
the collaboration is inclusive?

Why are relationships important
for your collaboration?

What could you experience together
as a team to foster your relationships?

How might you build trust
within your team?




What roles might be helpful
within our team?

How could you ensure strengths are
identified and aligned with roles?

What are the weaknesses in your team
and how might you overcome these?

university
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How might you maximise the
opportunity for co-learning during
your collaboration?

Can you create reflective moments
to learn about yourself and others?

LEARNING

How can you maintain the dialogue
to deepen learning?
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PREPARATION
MONITORING
REFLECTION
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DECISION
-MAKING
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What tools or activities might help you
prepare for collaboration?

How will you monitor the progress of
your collaboration, unearthing tensions
as well as celebrating success?

How could you foster the practice of
group and independent reflection?

How will you facilitate effective
decision-making within the team?

Which decisions can be made by
individuals within their assigned
roles and tasks?

Which will need to be made by the
group, for example by voting?
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